Teacher Performance Scoring Guide
	I. SPIRITUAL QUALITIES

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Modeling Prayerfulness

	Catholic Integration
I.A.ii: Makes opening and closing prayer a meaningful part of the classroom routine.

Participates actively in preparing students for the school’s liturgical and para-liturgical activities as appropriate.
	Teacher infuses a prayerful

atmosphere within the classroom environment which enhances student learning and personal growth in their faith.

Teacher infuses Catholic

identity into secular curriculum; is skilled in making spontaneous faith connections to secular subjects.
	Teacher creates a classroom environment which reflects Scriptural, liturgical and/or religious themes of the religion

curriculum.

Teacher consistently

interjects Catholic identity

into secular curriculum; is able to make spontaneous faith connections to secular subjects.
	Teacher has signs and

symbols of the Catholic faith in his/her classroom.

Teacher often depends on administrator for direction in integrating Catholic identity into

secular curriculum.


	Teacher usually displays few signs and symbols of the

Catholic faith in the classroom. 

Teacher is unable or refuses to integrate Catholic identity

across the curriculum

	Preparation for Liturgy
I.A.iii: Participates actively in preparing the students for the school’s liturgical activities
	Students are well prepared to lead and participate in Mass and other liturgical events. Preparation is seamlessly woven into the religion curriculum.
	Students are prepared to participate in Mass and other liturgical events.
	Students are not well prepared to lead and the teacher provides some instruction in how to participate.
	Students are not prepared for liturgical events and the teacher provides little to no instruction in how to participate.

	Faculty Prayer

I.A.i: Participates in faculty prayer.
	Teacher always responds to

scheduled prayer times; provides consistent, varied and meaningful prayer experiences for students throughout the school day.
	Teacher provides regular

opportunities for prayer

with students beyond the

appointed times of the

school day; provides

varied prayer experiences

to support the lesson.
	Teacher prays with

students at the

appointed times

throughout the school

day.


	Teacher is not always respectful of scheduled prayer times.

	B. Witness to the Faith Community

	Participation in Faith Community 
I.B.i: Models active participation in one’s own parish or church through weekly attendance. (for Catholics, Mass and reception of the Sacraments).

I.B.ii: Deepens one’s own appreciation of the meaning of Jesus by participating in days of recollection, making retreats, and attending spiritual conferences.
	Teacher actively

encourages student

participation in the

sacramental life of the

Church; personally

witnesses to the power of

the sacraments to real life

situations.
	Teacher stresses student

participation in the life of

the Church; relates the

power of the sacraments

to real life situations.


	Teacher reminds students

that they should participate in the Church’s sacramental life; rarely makes meaningful application to realistic situations.


	Teacher does not understand, or rejects the teachings of the Church regarding the liturgy and sacraments; instruction is content driven and dependent on the Teacher Edition

	Catechist Certificate 

I.B.iii: Shows evidence of updating one’s knowledge of the Catholic Faith through reading current religious literature, attending church sponsored lecture series, attending the required Catechist Formation Program courses.
	Teacher has attained

catechetical certification and

updates certification consistently.


	Teacher is in process of

attaining catechetical

certification by actively and consistently engaging in expected coursework. 


	Teacher is working

towards catechetical

certification; but has done limited work toward catechetical certification.


	Teacher has done little to no work toward catechetical

certification.


	II. PROFESSIONAL RELATIONSHIPS

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. School Personnel

	School Personnel

II.A.i: Interacts with administrators, faculty, staff on a Christian and professional level
	The teacher’s relationships with colleagues are

characterized by mutual support and cooperation,

with the teacher taking initiative in assuming

leadership among the faculty.
	The teacher’s relationships with colleagues are characterized by mutual support and cooperation.
	The teacher maintains cordial relationships with

colleagues to fulfill duties that the school or

diocese requires.
	The teacher’s relationships with colleagues are

negative or self-serving.

	Demonstrating Professionalism
	The teacher can be counted on to hold the highest standards of honesty, integrity, and confidentiality and takes a leadership role with colleagues. 
	The teacher displays high standards of honesty,

integrity, and confidentiality in interactions with colleagues, students, and the public. 
	The teacher is honest in interactions with

colleagues, students, and the public. 
	The teacher displays dishonesty in interactions with colleagues, students, and the public. 

	
	The teacher takes a leadership role in team or departmental decision making and helps ensure that such decisions are

based on the highest professional standards. 
	The teacher maintains an open mind in team or departmental decision making. 
	The teacher’s decisions and

recommendations are based on limited though genuinely professional considerations. 
	The teacher makes decisions and recommendations that are based on self-serving interests. 

	
	The teacher complies fully with school and diocesan regulations, taking a leadership role with colleagues.
	The teacher complies fully with school and diocesan regulations
	The teacher must be reminded by supervisors about complying with school and diocesan regulations.
	The teacher does not comply with school and diocesan regulations.

	Collegiality

II.A.ii Shares in the general responsibilities necessary for an effective total education program

II.A.iv: Interacts with educational specialists and colleagues in a professional manner
	The teacher takes a leadership role in promoting a culture of professional inquiry and leads activities which promote and advance the school.
	The teacher actively participates in a culture

of professional inquiry and participates in activities which promote and advance the school.
	The teacher participates in the school’s culture of professional inquiry when invited to do so.  The teacher does not actively work to promote or advance the school.
	The teacher avoids

participation in a professional culture of inquiry, resisting opportunities to become involved.  The teacher may speak negatively of the school.

	Cross Functional Supports
II.A.v: Refers students needing instructional support services for evaluation and consultation and uses the results for guidance in developing appropriate teaching strategies.
	The teacher uses data to plan and provide interventions that meet individual student learning needs.  The teacher is a recognized leader in helping others employ interventions that meet the needs of all students including making referrals for services.
	The teacher uses data to identify and effectively employ interventions that meet the needs of all students including making referrals for services.
	The teacher identifies interventions that meet the needs of all students but does not ensure that all identified students are adequately served by the interventions.
	The teacher does not use data to plan for instruction. The teacher does not know or understand the intervention system or does not use the intervention system to address student needs.

	Participating in the Community

II.A.iii: Shares in some extra-curricular responsibilities in addition to classroom duties
	The teacher volunteers to

participate in school events and diocesan projects, making a substantial contribution and assuming a leadership role in at least one aspect of school or diocesan life.
	The teacher volunteers

to participate in school events and in school

and diocesan projects, making a substantial

contribution.
	The teacher participates in school events and school and diocesan projects when specifically asked.
	The teacher avoids becoming involved in school events or school and diocesan projects.

	B. Parents

	Parents

II.B.i: Establishes and maintains communication lines with parents 

II.B.ii: Respects sensitive or confidential information known about parents 

II.B.iii: Speaks with Christ-like charity and justice when reporting student difficulties to parents, and when responding to their concerns 

II.B.iv: Supports and participates in parent-teacher activities 

II.B.v: Assists and encourages parents in fulfilling their obligation for the Christian formation and education of their child
	The teacher communicates frequently with families

in a Christ-like manner, with students contributing to the communication. 
	The teacher provides frequent and appropriate information to families about the instructional program and conveys information about individual student progress.
	The teacher makes sporadic attempts to communicate with families about the instructional program and about the progress of individual students.
	The teacher provides little information about the

instructional program to families; the teacher’s communication about students’ progress is minimal.

	
	The teacher responds to family concerns professionally and respectfully.  
	The teacher responds to family concerns professionally and respectfully. 
	The teacher responds to family concerns in timely manner.
	The teacher does not respond, or responds insensitively, to parental concerns.

	
	The teacher’s efforts to engage families in the instructional program are frequent and successful.
	The teacher makes some attempts to engage families in the instructional program.
	The teacher does not attempt to engage families in the instructional program. Moreover, the communication that does take place may not be

professional or respectful.
	The teacher does not attempt to engage families in the instructional program. Communication that takes place is rarely professional or respectful.

	C. Students

	Students

II.C.i: Respects, understands, and appreciates students as evidenced by a Christian working relationship with them 

II.C.ii: Respects sensitive or confidential information known about the student, and utilizes this information only in a professional manner 

II.C.iii: Respects the individuality of the child by looking beyond ethnic identify, social class, and academic ability 

II.C.iv: Values every talent that the child possesses, not only academic ability
	The teacher’s interaction with students is Christ-like, highly respectful, reflecting genuine warmth, caring, and sensitivity to students as individuals.
	The teacher’s interaction with students is friendly and demonstrate general caring and respect. Such interactions are appropriate to the ages, cultures, and developmental levels of the students.
	The teacher’s interaction with students is generally appropriate but may reflect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures, and developmental levels.
	The teacher’s interaction with students is mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels.

	
	The teacher is highly proactive in serving students, seeking out resources when needed. The teacher makes a concerted effort to challenge negative attitudes or practices to ensure that all students are respected in the school. 


	The teacher is active in serving students, working to ensure that all students receive a fair opportunity to succeed.


	The teacher’s

attempts to serve students are inconsistent.
	The teacher does not respect student confidentiality and participates in negative conversation about a student. 

The teacher is not alert to students’ needs.


	III. PLANNING FOR TEACHING

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Teacher’s Expertise

	Knowledge of Content

III.A.i: Demonstrates mastery of subject matter
	The teacher displays extensive knowledge of the important concepts in the discipline and how these relate both to one another and to other disciplines.
	The teacher displays solid knowledge of the

important concepts in the discipline and how these relate to one another.
	The teacher is familiar with the important concepts in the discipline but displays a lack of awareness of how these concepts relate to one another.
	In planning and practice, the teacher makes content errors or does not correct errors made by students.

	Knowledge of Pedagogy

III.A.ii: Applies principles of learning
	The teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the discipline and the ability to anticipate student misconceptions.
	The teacher’s plans

and practice reflect familiarity with a wide range of effective pedagogical approaches in the subject.
	The teacher’s plans and practice reflect a limited range of pedagogical approaches to the discipline or to the students.
	The teacher displays little or no understanding of the range of pedagogical approaches suitable to student learning of the content.

	Professional Development

III.A.iii: Participates in professional development activities
	The teacher seeks out opportunities for professional

development and makes a systematic effort to

conduct action research. The teacher solicits feedback on practice from both supervisors and colleagues. The teacher initiates important activities to contribute to the profession.
	The teacher seeks out opportunities for

professional development to enhance content knowledge and pedagogical skill. The teacher actively engages with colleagues and supervisors in professional conversation about practice, including feedback about practice. The teacher participates actively in assisting other educators and looks for ways to contribute to the profession.
	The teacher participates to a limited extent in

professional activities when they are convenient.

The teacher engages in a limited way with colleagues and supervisors in professional conversation about practice, including some feedback on teaching performance. The teacher finds limited ways to assist other teachers and contribute to the profession.
	The teacher engages in no professional development activities to enhance knowledge or skill. The teacher resists feedback on teaching performance from either supervisors or more

experienced colleagues. The teacher makes no effort to share knowledge with others or to assume professional responsibilities.

	B. Knowledge of Students

	Developmental Level

III.B.iv: Tailors lessons and assignments to appropriate level of difficulty
	The teacher understands the active nature of student learning and acquires information about levels of development for individual students. 
	The teacher understands the active nature of student learning and attains information about levels of development for groups of students. The teacher also purposefully acquires knowledge from several sources about groups of students. 
	The teacher displays generally accurate knowledge of how students learn yet may apply this knowledge not to individual students but to the class as a whole.
	The teacher displays minimal understanding of how students learn and does not indicate that such knowledge is valuable

	Learning Style

III.B.iii: Adapts to needs and individual differences of students
	The teacher also systematically acquires knowledge from several sources about varied approaches to learning, knowledge, skills, and special needs.
	The teacher also purposefully acquires knowledge from several sources about groups of students’ varied approaches to learning, knowledge, skills, and special needs.
	The teacher displays generally accurate knowledge of their varied

approaches to learning, knowledge, skills,

and special needs yet may apply this knowledge not to individual students but to the class as a whole.
	The teacher displays little knowledge of their varied approaches to learning, knowledge, skills, and special needs, and does not indicate that such knowledge is valuable.

	Interests

III.B.i: Obtains information about each student.

III.B.ii: Ascertains prior achievement, aptitude, learning styles, and student interests
	The teacher also systematically acquires knowledge from several sources about interests and cultural heritages.
	The teacher also purposefully acquires knowledge from several sources about groups of students’ interests and cultural heritages.
	The teacher displays generally accurate knowledge of students’ interests and cultural heritages yet may apply this knowledge not to individual students but to the class as a whole.
	The teacher displays little knowledge of students’ interests and cultural heritages and does not indicate that such knowledge is valuable.

	C. Structure and Sequencing Lessons

	Follows Diocesan Curriculum Standards

III.C.i: Follows Diocesan curriculum guidelines in preparing long range and short range objectives
	The teacher is a recognized leader in helping others understand and implement the standards for the subject.
	The teacher demonstrates a comprehensive knowledge of the standards for the subject.
	The teacher demonstrates an acceptable but incomplete knowledge of the standards for the subject.
	The teacher does not demonstrate adequate knowledge of the subject and/or the standards for the subject.

	Setting Learning Outcomes

III.C.ii: Follows established procedures in preparing lesson plans
	All outcomes represent high-level learning in the discipline. They are clear, are written in the form of student learning, and permit viable methods of assessment. 
	Most outcomes represent rigorous and important

learning in the discipline and are clear, are written

in the form of student learning, and suggest viable

methods of assessment. 
	Outcomes represent moderately high expectations and rigor. Some reflect important learning in the discipline and consist of a combination of outcomes and activities.
	The outcomes represent low expectations for students and lack of rigor, and not all of these outcomes reflect important learning in the discipline. They are stated as student activities, rather than as outcomes for learning. 

	Unit & Lesson Plan Structure

III.C.ii: Follows established procedures in preparing lesson plans
	The teacher serves as a resource for other teachers in using the UbD format. Lesson plans are submitted on time in accordance with the requirements of the principal. The learning activities follow a coherent sequence and is individualized wherever possible.
	The teacher uses the UbD format and includes all components.  Lesson plans are submitted on time in accordance with the requirements of the principal. The sequence of learning activities follows an organized progression suitable to groups of students.
	The teacher uses the UbD format with limited success.  Lesson plans are submitted inconsistently. The lesson or unit has a recognizable structure; but the progression of activities is uneven, with only some reasonable time allocations.
	The teacher does not use the correct UbD format Lesson plans are submitted inconsistently. The learning activities do not follow an organized progression and have unrealistic time allocations.

	Alignment

III.C.ii.3: Follows established procedures in preparing lesson plans
	Learning activities are aligned to instructional goals.
	Most of the learning activities are aligned with the instructional outcomes.
	Some of the learning activities and materials are aligned with the instructional outcomes.
	Learning activities are poorly aligned with the instructional outcomes

	Planning for Engagement

III.C.iii: Uses active teaching approach, with a high level of student involvement
	Learning activities are designed to engage students in high-level cognitive activity. These are appropriately differentiated for individual learners
	Learning activities are designed with significant cognitive challenge and with some differentiation for different groups of students.
	Learning activities represent moderate cognitive challenge, but with no differentiation for different students
	Learning activities are not designed to engage students in active intellectual activity



	Planning for Student Needs

III.C.ii.4
	Outcomes are differentiated, in whatever way is needed, for individual students.
	Outcomes reflect several different types of learning 

and are differentiated, in whatever way is needed, for different groups of students.
	Outcomes reflect several types of learning. Outcomes, are suitable for most of the students in the class but with no differentiation for different students.
	Outcomes reflect only one type of learning and only one discipline or strand and are suitable for only some students.

	Instructional Groups

III.C.ii.4
	Instructional groups are flexible and varied appropriately, with some opportunity for student choice.
	There is some differentiation for different groups of students and varied use of flexible instructional groups.
	Instructional groups partially support the activities, with some variety.
	Instructional groups are not suitable to the activities and offer no variety.

	Varied Assessment
III.C.vi:
Selects a variety of assessment methods


	The teacher uses a variety of assessment types.  The number of assessments meets or exceeds diocesan requirements.  The teacher is a recognized leader in using diagnostic, formative, and summative assessment data to design instruction.
	The teacher uses a variety of assessment types.  The number of assessments meets diocesan requirements.  The teacher uses diagnostic, formative, and summative assessment data to design instruction.
	The teacher uses a limited variety of assessment methods.  The number of assessments may not meet diocesan requirements.  The teacher uses formative and summative assessments but does not accurately use data to design instruction.
	The teacher does not provide any variety of assessment. The number of assessments does not meet diocesan requirements.  The teacher uses mostly summative assessments and does not accurately use data to design instruction.

	Differentiated

III.C.vi.3: Provides for individual differences
	Assessment methodologies have been adapted for individual students as the need has arisen.
	Assessment methodologies may have been adapted for groups of students.


	Assessment is inconsistently adapted to meet student learning needs according to established learning plans.
	Assessment has not adapted assessment to meet student learning needs or is unaware of established learning plans.

	Coherence with Instruction

III.C.vi.5: Selects a variety of assessment methods


	All the instructional outcomes are assessed with clear criteria for assessing student work.
	Most of the instructional outcomes are assessed with clear criteria for assessing student work.
	Assessment procedures are partially congruent with instructional outcomes. Assessment criteria has been developed but is not clear.
	Assessment procedures are not congruent with instructional outcomes and lack criteria by which student performance will be assessed.

	Appropriate Homework
	The teacher uses homework as formative assessment and independent practice of developmental skills.  Expectations for homework are clear.  Approximate time for daily homework follows the guidelines consistently.
	The teacher uses homework as formative assessment and independent practice of developmental skills.  Expectations for homework are clear most of the time.  Approximate time for daily homework does not follow the guidelines consistently.
	The teacher assigns homework but does not use it to effectively support instruction.  Assignments are either busywork or not well connected to the learning.  Expectations for homework sometimes lack clarity.  Homework assignments are either too much or too little.
	Homework assignments are not appropriate for the learning goals or grade level. Assignments are either busywork or not connected to the learning.  Expectations for homework are often unclear.  Homework assignments are infrequently assigned.

	III.C.vi.4.:Gives appropriate homework assignments
	
	
	
	

	Grades 1 and 2
	30 minutes
	
	
	
	

	Grades 3 and 4
	60 minutes
	
	
	
	

	Grades 5 and 6
	90 minutes
	
	
	
	

	Grades 7 and 8
	120 minutes
	
	
	
	


	IV. CREATING CLASS CLIMATE

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Teacher Demeanor and Behavior

	Setting High Expectations

IV.A.i: Is business-like and task-oriented- sets high academic and behavioral standards

IV.A.iii: Is business-like and task-oriented- sets high academic and behavioral standards 
	The classroom culture is a cognitively busy place, characterized by a shared belief in the importance of learning. The teacher conveys high expectations for learning for all students and insists on hard work.
	The classroom culture is a place where learning is valued by all; high expectations for both learning and hard work are the norm for most students. 
	The classroom culture is characterized by little commitment to learning by the teacher or students. The teacher conveys that student success is the result of natural ability rather than hard work. High expectations for learning are reserved for those students thought to have a natural aptitude for the subject.
	The classroom culture is characterized by a lack of teacher or student commitment to learning, and/ or little or no investment of student energy in the task at hand. Hard work is not expected or valued. Medium to low expectations for student achievement are the norm, with high expectations for learning reserved for only one or two students.

	Responsibility for Learning

IV.A.ii: Is in charge of all the students all the time as authority figure and decision maker.

IV.A.iv: Assumes responsibility for student achievement and behavior

IV.A.vii: Commands attention of all students
	Using an extensive repertoire of instructional strategies and soliciting additional resources from the school or community, the teacher persists in seeking effective approaches for students who need support or require more challenging activities.
	The teacher successfully accommodates students’ questions and interests. Drawing on a broad repertoire of strategies, the teacher persists in seeking approaches for students who have difficulty learning.
	The teacher accepts responsibility for the success of all students but has only a limited repertoire of strategies to use.
	When students have difficulty learning, the teacher blames them or their home environment for their lack of success.

	Interactions with Students

IV.A.viii: Interacts with all students, listens, and responds supportively

IV.A.v: Displays a positive attitude

IV.A.vi: Communicates with eye contact and with clear and specific language
	Classroom interactions between the teacher and students and among students are Christ-like, highly respectful, reflecting genuine warmth, caring, and sensitivity to students as individuals.
	Teacher-student interactions are friendly and demonstrate general caring and respect. Such interactions are appropriate to the ages, cultures, and developmental levels of the students.
	Patterns of classroom interactions, both between teacher and students and among students, are generally appropriate but may reflect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures, and developmental levels.
	Patterns of classroom interactions, both between teacher and students and among students, are mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels.

	B. Students’ Attitudes and Behaviors

	Student Response to Expectations

IV.B.iii.
Accept responsibility for their work

V.B.iv: Holds students accountable for their work
	Students assume responsibility for high quality by initiating improvements in work.
	Students understand their role as learners and consistently expend effort to learn. Classroom interactions support learning and hard work.
	Students indicate that they are interested in the completion of a task rather than the quality of the work.
	The students are not commitment to learning, and there is little or no investment of student energy in the task at hand.

	C.  Classroom Atmosphere

	Managing Student Behavior

IV.C.i: Is task-focused

IV.C.ii:Is organized, positive, cooperative
IV.B.i: Students behave appropriately 

IVB.ii: Students are actively involved and participate.
	Student behavior is entirely appropriate. Students are attentive, engaged, and on task.
	Student behavior is generally appropriate. Most students are attentive, engaged, and on task.
	Student behavior is inconsistent with some students disrupting learning. About 70% of students are on task.
	Some students disrupt learning and most are not on task,


	V. Managing the Classroom

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Preventative Procedures

	Routines & Procedures

V.A.i: Has rules for most aspects of classroom behavior which are necessary, reasonable, and appropriate for the developmental age of the child

V.A.ii :Uses efficient instructional routines

V.B.i. Uses time efficiently
	Instructional time is maximized due to efficient

and seamless classroom routines and procedures. Routines are well understood and may be initiated by students. 


	There is little loss of instructional time due to effective classroom routines and procedures. With minimal guidance and prompting, students follow established classroom routines.
	Some instructional time is lost due to partially

effective classroom routines and procedures. With regular guidance and prompting,

students follow established routines.
	Much instructional time is lost due to inefficient

classroom routines and procedures. There is little evidence that students know or follow established routines.

	Access to Materials

V.A.iii. Provides a safe, clean, and orderly physical environment conducive to learning
	The classroom environment is safe, and learning is accessible to all students, including those with special needs. 
	The classroom is safe, and students have equal

access to learning activities.
	The classroom is safe, and essential learning is

accessible to most students. 
	The classroom environment is unsafe, or learning is not accessible to many. 

	Physical Resources

V.A.iii. Provides a safe, clean, and orderly physical environment conducive to learning
	The teacher makes effective use of physical resources, including computer technology. Students contribute to the use or adaptation of the physical environment to advance learning.
	The teacher makes effective use of physical resources, including computer technology.
	The teacher makes modest use of physical resources, including computer technology
	The teacher uses resources and computer technology with limited success.

	Physical Arrangement

V.A.iii. Provides a safe, clean, and orderly physical environment conducive to learning
	The teacher ensures that the physical arrangement is appropriate to the learning activities. 
	The teacher ensures that the furniture arrangement is appropriate to the learning activities
	The teacher attempts to adjust the classroom furniture for a lesson or, if necessary, to adjust the lesson to the furniture, but with limited effectiveness.
	There is poor alignment between the arrangement of furniture and resources.

	B. Class Management

	Pacing 

V.B.ii:Paces lessons appropriately

	The pacing of the lesson provides students the time needed not only to intellectually engage with and reflect upon their learning but also to consolidate their understanding.
	The pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged
	The pacing of the lesson may not provide students the time needed to be intellectually engaged or may be so slow that many students have a considerable amount of downtime.
	The pace of the lesson is either too slow or rushed.

	Transitions


	Students take initiative in the management of transitions, instructional groups, and the handling of materials and supplies. 
	The teacher’s management of transitions, instructional groups, and the handling of materials and supplies are consistently successful.
	The teacher’s management of transitions, instructional groups, and the handling of materials and supplies,

are inconsistent leading to some disruption of learning.
	There is little or no evidence of the teacher’s management

of transitions, instructional groups and the handling of materials and supplies effectively.

	Maintaining Accurate Records

V.B.iv.4  Holds students accountable: Keeps accurate records.
	The teacher’s system for maintaining information

on student completion of assignments and student

progress is fully effective. Students contribute information and track their own progress through a teacher provided system.
	The teacher’s system for maintaining information

on student completion of assignments and student

progress is fully effective.
	The teacher’s system for maintaining information

on student completion of assignments and student

progress is rudimentary and only partially effective. 


	The teacher’s system for maintaining information

on student completion of assignments and

student progress in learning is nonexistent or in disarray resulting in errors and confusion.



	C. Classroom Monitoring

	Monitoring Behavior
IV.B.i: Behave appropriately

IV.B.ii: Become actively involved and participate appropriately

V.C.i: Is aware of all activities occurring in the classroom

V.C.ii: Maintains appropriate classroom behavior

V.C.iii: Disciplines in private, and minimizes use of criticism or punitive response

V.C.ii: Manages inappropriate behavior in a consistent manner with a step-by-step process
	Student behavior is entirely appropriate. Students take an active role in monitoring their own behavior and/or that of other students against standards of conduct. Teacher monitoring of student behavior is subtle and preventive. 
	Student behavior is generally appropriate. The teacher monitors student behavior against established standards of conduct. 


	Standards of conduct appear to have been established, but their implementation is

inconsistent. 


	There appear to be no established standards of

conduct, or students challenge them. There is little or no teacher monitoring of student behavior. 



	Student Engagement

V.C.i.2: Re-involves students if off task
	The teacher monitors student engagement and applies re-engagement strategies as necessary. The teacher adapts or creates new strategies to meet the specific needs of students who do not respond to typical strategies.
	The teacher monitors student engagement and applies re-engagement strategies as necessary and monitors the effectiveness of those strategies.  Strategies lead to enhanced student participation.
	The teacher monitors student engagement and applies re-engagement strategies as necessary but does not monitor the effectiveness.
	The teacher does not monitor student engagement and apply re-engagement strategies necessary.

	D. Discipline Process

	Response to Behavior

V.D.i: Holds students accountable for their behavior and discipline in a Christ-like manner

V.D.ii: Manages inappropriate behavior in a consistent manner with a step-by-step process

V.D.iii: Disciplines in private, and minimizes use of criticism or punitive response
	The teacher’s response to student misbehavior is sensitive to individual student needs and respects students’ dignity.
	Teacher response to student misbehavior is consistent,

proportionate, and respectful to students and is effective.
	The teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior
	Response to students’ misbehavior is repressive or disrespectful of student dignity.


	TEACHING THE LESSON

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Introduction to the Lesson

	Ties objectives to previous learnings
VI.A.i.
Readies students for lesson

VI.A.ii.
States objectives clearly and motivates the lesson
	The teacher links the instructional purpose of the lesson to the larger curriculum.
	The instructional purpose of the lesson is clearly communicated to students, including where it is situated within the unit.
	The teacher’s attempt to explain the instructional purpose has only limited success.
	The instructional purpose of the lesson is unclear to students.

	Gives clear presentations
V.B.iii:
Gives clear and precise directions, and checks for understanding of directions

VI.B.i: Gives clear presentations
	The directions and procedures are clear and anticipate possible student misunderstanding.
	Directions and procedures are explained clearly and may be modeled.
	Directions and procedures must be clarified after initial student confusion.
	Directions and procedures are confusing.

	Use of Oral and Written Language

VI.B.i: Gives clear presentations
	The teacher’s spoken and written language is expressive and the teacher finds opportunities to extend students’ vocabularies, both within the discipline and for more general use. Students contribute to the correct use of academic vocabulary.
	The teacher’s spoken and written language is clear and correct and is suitable to students’ ages and interests. The teacher’s use of academic vocabulary is precise and serves to extend student understanding.
	The teacher’s spoken language is correct but uses vocabulary that is either limited or not fully appropriate to the students’ ages or backgrounds. The teacher rarely takes opportunities to explain academic vocabulary.
	The teacher’s spoken or written language contains errors of grammar or syntax. The teacher’s academic vocabulary is inappropriate, vague, or used incorrectly, leaving students confused.

	B. Teaching According to the Plan

	Instruction
VI.B.iii: Illustrates or models the concept of skill to be learned

VI.D.i:
Checks all students’ understanding of the lesson

VI.D.ii.: Includes a summary that emphasizes the main points
	The teacher’s explanation of content is thorough and clear, developing conceptual understanding through clear scaffolding and connecting with students’ interests.
	The teacher’s explanation of content is scaffolded, clear, and accurate and connects with students’ knowledge and experience.
	The teacher’s explanation of the content may contain minor errors; some portions are clear, others difficult to follow. The teacher’s explanation does not invite students to engage intellectually or to understand strategies they might use when working independently.
	The teacher’s explanation of the content contains major errors and does not include any explanation of strategies students might use.

	Structure

VI.B.ii. Teaches in a sequential fashion
	The lesson has a clearly defined structure and the sequence is seamless.
	The lesson has a clearly defined structure.
	The lesson has a recognizable structure.
	The lesson has no clearly defined structure.

	C. Provides Opportunities for Students to Learn

	Learning Tasks

VI.B.iv.
Teaches for more than rote learning

VI.C.iv.: Gives relevant and interesting classroom tasks
	Nearly all students are intellectually engaged in challenging content through well-designed learning tasks and activities that require complex thinking by students. The teacher provides suitable scaffolding and challenges students to explain their thinking. 
	The learning tasks and activities are fully aligned with the instructional outcomes and are designed to challenge student thinking resulting in active intellectual engagement by most students with important.  The teacher uses scaffolding to support engagement.
	The learning tasks and activities are partially aligned with the instructional outcomes but require only minimal thinking by students and little opportunity for them to explain their thinking, allowing most students to be passive or merely compliant.
	The learning tasks/activities, materials, and resources are poorly aligned with the instructional outcomes, or require only rote responses, with only one approach possible.  

	Materials
	The teacher provides a variety of appropriately challenging resources that are differentiated for individual students.
	The teacher provides a variety of appropriately challenging materials and resources.
	Learning resources are suitable, but there is limited variety.
	Materials are not engaging or do not meet instructional outcomes.

	Flexibility and Responsiveness

VI.C.ii.
Monitors student understanding and adjusts lesson
	The teacher’s adjustments to the lesson, when they are needed, are designed to assist individual students.
	If impromptu measures are needed, the teacher makes a minor adjustment to the lesson and does so smoothly.
	The teacher’s attempts to adjust the lesson are partially successful.
	The teacher makes no attempt to adjust the lesson in response to student confusion.

	Differentiation
VI.C.ii.2: Varies the lesson and activities to meet individual needs
	Activities are differentiated appropriately for individual learners
	Activities are differentiated appropriately for groups learners
	Differentiation was not preplanned, but the teacher makes some adjustments for students who need support.
	The learning activities are not differentiated for different learners.

	Instructional Groups
VI.C.ii.2: Varies the lesson and activities to meet individual needs
	The groupings of students are suitable for the activities and are flexible based on the needs of the students.
	The groupings of students are suitable for the activities.
	The groupings of students are moderately suitable for the activities
	The groupings of students are unsuitable for the activities.

	D. Closing the Lesson

	Checks for Understanding
VI.D.i: Checks all students’ understanding of the lesson
	The teacher is constantly “taking the pulse” of the class; monitoring of student understanding is sophisticated and continuous and makes use of

strategies to elicit information about individual student understanding.
	The teacher elicits evidence of student understanding.
	The teacher monitors understanding through a single method, or without eliciting evidence of understanding from students.
	The teacher makes no effort to determine whether students understand the lesson.


	GUIDING STUDENT ACHIEVEMENT

	AD Elements
	Superior
	Very Good
	Below Average
	Improvement Needed

	A. Questioning Technique / C. Acquisition of Higher Thinking Skills

	Quality of Questions
VII.A.i: Uses precise, content-related questions of varying difficulty and complexity
	The teacher uses a variety or series of questions or prompts to challenge students cognitively, advance high-level thinking and discourse, and promote metacognition.  
	While the teacher may use some low-level questions, s/he poses questions designed to promote student thinking and understanding.  
	The teacher’s questions lead students through a single path of inquiry, with answers seemingly determined in advance.
	The teacher’s questions are of low cognitive challenge, with single correct responses, and are asked in rapid succession.

	Student Participation
VI.C.i: Uses interactive instruction
	The teacher uses effective wait time to solicit student responses. 
The teacher employs a range of strategies to ensures all students understand the content.  The teacher assists students in working through erroneous responses by helping them correct their errors.
	The teacher uses wait time to solicit student responses. The teacher mostly calls on students who volunteer. More than 50% of the class participates. If one student gives an erroneous answer, the teacher moves to another student to provide the correct answer.
	The teacher does not use wait time to solicit student responses. The teacher only calls on students who volunteer to participate.  Student engagement is moderate.  When an erroneous answer is given, the teacher provides the correct answer.
	The teacher does not use wait time to solicit student responses. The teacher only calls on students who volunteer to participate and few students are engaged.  The teacher provides the correct answer or admonishes students for not providing the correct response.

	B. Providing Academic Feedback

	Feedback
	A variety of forms of feedback, from both teacher and peers, is accurate, specific, and advances learning.
	Teacher feedback to groups of students is accurate and specific.
	Feedback to students is general.
	Feedback is absent or of poor quality.


	Additional Guidance on Assessment

	Formative Assessment
	Assessment is fully integrated into instruction, through extensive use of formative assessment. The teacher adapts and creates new strategies for unique student needs and situations to successfully meet the needs of all students.
	Questions and assessments are regularly used to diagnose evidence of learning. The teacher conducts information assessment of the whole class, monitors the extent to which the assessment aligns with desired outcomes, and uses information to make instructional decisions.
	Questions and assessments are rarely used to diagnose

evidence of learning. The teacher conducts information assessments of the whole class but does not act upon the information provided by this assessment or dies not monitor the effectiveness of the informal assessments.
	There is little or no monitoring of student learning. Formative assessments are either not present or used incorrectly.  Formative assessment data is not used to shape instruction.

	Summative
	The teacher employs various types of assessment aligned to diocesan learning outcomes and exceeds the number of required assessments.  The teacher uses the test data to make effective instructional decisions for individual students.
	The teacher employs various types of assessment aligned to diocesan learning outcomes and meets the number of required assessments.  The teacher uses the test data to make effective instructional decisions for groups of students.
	The teacher employs a limited variety of assessments which are partially aligned to diocesan learning outcomes.  The teacher may have less than the number of required assessments.  The teacher uses the test data to make instructional decisions the whole class.
	The teacher employs a limited variety of assessments which are not aligned to diocesan learning outcomes.  The teacher may have less than the number of required assessments.  The teacher does not use test data to effectively to make instructional decisions and does not reteach content that is not mastered.

	Grading
	Students are made aware of criteria in advance.  Rubrics are employed for subjective assessment components and are designed with specific descriptors in well-designed scoring categories.
	Students are made aware of criteria in advance.  Rubrics are employed for subjective assessment components.  Rubric descriptors and scoring categories are somewhat effectively designed.
	Students are sometimes made aware of criteria in advance.  Rubrics are employed for subjective assessment components.  Rubric descriptors are not included and scoring categories are poorly designed.
	Students are not made aware of criteria in advance.  Rubrics are not used or are poorly designed.


